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Introduction


After-school University (AU) is a program of the YMCA Downtown Community Development Branch.  Its mission is to deliver a structured system of training for after-school staff to ensure high quality programs throughout Southern California.  Training consists of a 3-day comprehensive practitioner-based training program that focuses on specific skill sets for site directors, program coordinators, program leaders, and any other direct service staff.  The training is divided into four required core courses (youth development, homework assistance, policies and procedures, lesson planning), two academic electives (math, literacy), and four enrichment courses (recreation, science, performing arts, technology).  Each course is three hours in duration.  To fully complete AU and receive a certificate, participants must take four required core courses and choose one academic elective and enrichment course.  During 2008, three full AU trainings were offered.  Modified trainings were also available depending on the needs of the contractor.  The modified trainings either had fewer than the full number of workshops or they were offered for a shorter amount of time, typically 90 minutes or both.  

It is worth noting that the AU curriculum was frequently revised throughout the year based on the curriculum training and consultation that was provided to workshop facilitators and the satisfaction feedback provided by AU participants.  Thus, it is possible that the training that was provided varied depending on the time it was offered and who facilitated the workshop.  Beginning in August, two external Education consultants were hired to work with AU trainers to review, revise and standardize all of the AU curriculum modules.  This process will be completed shortly and should strengthen the quality and consistency of AU offerings in the future.   


Methods
Data Collection


As part of the evaluation process, AU staff asked participants to voluntarily sign an agreement to release their e-mail and mailing address information to the research team so they could be contacted approximately three months after AU to explore the effects of the program on their work in after-school programs.  The researchers then sent invitations to participate in the AU study to those who agreed to release their contact information.  Invitations were sent either by e-mail, which included a link to Survey Monkey so the survey could be completed online, or, if no email address was provided or it was incorrect, via the U.S.  Postal Service (USPS).  If the surveys went out via USPS, they included two self-addressed stamped envelopes to return the informed consent and survey separately.  The original survey invitation was sent out to participants approximately 2-3 months after attending the AU trainings.  The first reminder requests were then sent out approximately 2 to 3 weeks later.  Since the response rate remained low, the researchers then revised their human subjects approval to allow them to raffle $25 Amazon gift certificates to those who completed their surveys.  The final reminder requests with the opportunity to win one of three $25 Amazon gift cards was sent out anywhere from 2 to 4 weeks after the second reminder request.

Sample

The invitations to participate in the study were sent to 234 participants who had attended After-school University trainings between April and August, 2008.  Sixty-six (28%) of these participants completed the survey and are included in this evaluation.  The majority (95%) of the returned surveys were done on Survey Monkey.  As shown in Table 1, most (70%) of the respondents were female.  The age ranged from 18 to 60 with a mean age of 31.  In terms of ethnicity, 33% were Latino, 27% were White, 15% were African-American, 9% were Bicultural or Other, 3% were Asian-American/Pacific Islander, 1% was Native-American, and 12% chose not to disclose their ethnicity.  A little over half (54%) were employed as supervisors in an after-school setting, followed by line staff/leaders (17%), other (11%), and 18% who chose not to answer.  The majority (76%) of participants attended a Full AU Training.

Table 1

Sample Description of AU Survey Participants (N = 66)

	
	%
	N

	Gender
	
	

	     Female
	70%
	46

	     Male
	17%
	11

	     Missing
	13%
	9

	Ethnicity
	
	

	     Latino
	33%
	22

	     White
	27%
	18

	     African-American
	15%
	10

	     Bicultural/Other
	9%
	5

	     Asian-American/Pacific Islander
	3%
	2

	     Native-American
	1%
	1

	     Missing
	12%
	8

	Capacity Employed in After-school
	
	

	     Supervisor
	54%
	35

	     Line Staff/Leader
	17%
	11

	     Other
	11%
	8

	     Missing
	18%
	12

	Type of AU Training Attended
	
	

	     Full AU (4 core and 2 elective workshops)
	76%
	50

	     Modified (2 core workshops)
	24%
	16


Instrument


The survey was designed by the researchers to explore the self-perceived knowledge and skill levels of participants after attending AU or its workshops.  The researchers developed the survey questions after a thorough review of the AU curriculum modules.  The survey was then sent to AU trainers and supervisors for review and revision to ensure that the goals and objectives of each workshop were accurately captured by the survey items for each workshop.  
Prior to the items in each section, the questions were prefaced with the statement, “As a result of attending AU.” The response categories for the knowledge and skill questions were 1 “Strongly Disagree,” 2 “Disagree,” 3 “Agree,” and 4 “Strongly Agree.”  Some examples of knowledge questions are “I learned the responsibilities of a mandated reporter and how to report possible child abuse,” “I learned ways to assess whether the atmosphere in my after-school program promotes positive youth development,” and “I learned ways to communicate effectively with parents and teachers about homework.”  Some examples of skill questions are “I can read my audience and set the tone for implementing my lesson plan,” “I integrate fun, exciting and diverse math activities into after-school learning,” and “I use engaging project-based activities which allow youth to be leaders.” The survey also contained open-ended questions that explored participant thoughts regarding (a) the ways in which AU changed how they worked with children, (b) suggestions to change or improve AU, and (c) future AU training topics.

Analyses


Frequencies and descriptive statistics were run on all close-ended variables.  Qualitative analyses were done on the open-ended questions.

Results

Table 2 presents the average overall knowledge and skill ratings for each AU workshop.  The workshops that were rated most highly in overall knowledge levels were Math and Recreation.  The lowest knowledge levels were on the Lesson Planning, Policies and Procedures, and Homework workshops.  The workshops that were rated most highly in overall skills were Youth Development and Math.  The lowest overall skill levels were in the Technology, Lesson Planning and Literacy areas.   To some extent, these comparison ratings should be viewed with caution given that the number of workshop participants varied greatly as did the number and variety of knowledge and skill questions for each topic area.  However, it is worth noting that, on average, all of the knowledge and skill areas fell between agree and strongly agree as a result of attending AU.

Table 2

*Overall Workshop Means

	Workshop
	Mean
	Standard Deviation

	Knowledge
	
	

	Math Knowledge (N = 18)
	3.52
	.50

	Recreation Knowledge (N = 18)
	3.33
	.46

	Youth Development Knowledge (N = 48)
	3.29
	.51

	Literacy Knowledge (N = 17)
	3.25
	.47

	Technology Knowledge (N = 16)
	3.23
	.47

	Science Knowledge (N = 5) 
	3.20
	.45

	Homework Knowledge (N = 59)
	3.19
	.59

	Policies and Procedures Knowledge (N = 65)
	3.15
	.63

	Lesson Planning Knowledge (N = 46)
	3.13
	.67

	Skills
	
	

	Youth Development Skills (N = 46)
	3.49
	.43

	Math Skills (N = 17)
	3.43
	.51

	Policies and Procedures Skills (N = 63)
	3.31
	.51

	Homework Skills (N = 58)
	3.30
	.46

	Recreation Skills (N = 17)
	3.29
	.54

	Science Skills (N = 5)
	3.20
	.45

	Literacy Skills (N = 17)
	3.07
	.40

	Lesson Planning Skills (N = 43)
	3.06
	.61

	Technology Skills (N = 16)
	3.04
	.54


*Overall workshop Ns varied depending on how many times the workshop was offered and by how many people signed up for that particular workshop.

Core Workshops

Policies and Procedures                                                                                                                                                                                                                                                                                                                                        

Table 3 presents the average knowledge and skill ratings for the Policies and Procedures workshops.  The highest rated areas of knowledge levels for the Policies and Procedures workshop were in learning the behavioral indicators of the four types of child abuse and in learning how to effectively supervise groups of children.  The lowest rated areas of knowledge levels were in how to safely monitor restroom breaks and in strategies for effective playground supervision.

The highest rated areas of skills resulting from attending the Policies and Procedures workshop were in how to keep children safe by following established procedures and in using sign-in and sign-out logs and making sure emergency contact lists are up-to-date.  The lowest rated means in the skill areas were in using the policy and procedure forms provided by AU.
Overall, the participants “agreed” that they had developed knowledge and skills in each of the Policy and Procedures areas covered in the study except one.  It is not really surprising that the policy and procedure forms provided by AU were not used in the field since it is likely that most programs have their own already in place.  However, it appeared that program staff had started using other documentation forms provided by AU.  It is encouraging that participants thought AU contributed to their knowledge of child maltreatment and child supervision and they were more likely to follow child safety procedures.  All of these things are likely to result in safer after-school environments for children.
Table 3

Mean Knowledge and Skill Ratings for Policies and Procedures Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned behavioral indicators of the four types of child abuse (physical, neglect, emotional, sexual).
	3.25
	0.75
	65

	I learned how to effectively supervise groups of children.
	3.19
	0.69
	64

	I learned the responsibilities of a mandated reporter and how to report possible child abuse.
	3.18
	0.75
	65

	I learned ways to deal with a child’s disclosure of child maltreatment.
	3.15
	0.69
	65

	I learned how to safely monitor restroom breaks.
	3.11
	0.79
	65

	I learned strategies for effective playground supervision.
	3.05
	0.78
	64

	Skills
	
	
	

	I keep children safe by following established procedures.
	3.53
	0.59
	64

	I use sign-in and sign-out logs and make sure my emergency contact lists are up-to-date.
	3.46
	0.64
	63

	I carefully document site incidents using things like inappropriate behavior reports, hassle logs, injury reports.
	3.43
	0.64
	62

	I use effective supervision during recreation time to diminish or eliminate behavior issues.
	3.41
	0.63
	64

	I use the child behavior documentation logs and calendars.  
	3.22
	0.71
	63

	I use many of the policy and procedure forms provided by AU.
	2.86
	0.82
	63


Youth Development                                                                                                                                                                                                                                                                                                                                       

Table 4 presents the average knowledge and skill ratings for the Youth Development workshops.  The highest rated areas of knowledge after attending AU for the Youth Development workshop was that participants learned about the five core practice areas of youth development, strategies to develop a youth-centered after-school program, and ways to build relationships with youth.  The highest rated areas of skills after attending AU Youth Development workshops were in trying to make their program a place where kids feel comfortable in taking risks and expressing their feelings and opinions, in using multiple strategies to form positive relationships with youth, showing students they care by asking questions and providing encouragement, and helping youth to establish positive relationships with each other.  The lowest rated skill areas (although still relatively high) were in using engaging project-based activities which allow youth to be leaders, allowing children to take a more active role in planning their activities and in creating opportunities for youth to make decisions about how things in the program work.

These average ratings appear to suggest that the Youth Development workshop was quite effective in reaching its goals particularly in understanding basic youth development constructs and in developing positive relationships with youth.  It is possible that the strategies for increasing youth leadership might be further emphasized in future trainings.  

Table 4

Mean Knowledge and Skill Ratings for Youth Development Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned about the five core practice areas of youth development (safety, relationship building, youth participation, community involvement, skill building).
	3.41
	0.54
	49

	I learned strategies to develop a youth-centered after-school program.
	3.27
	0.53
	48

	I learned ways to build relationships with youth.
	3.27
	0.57
	48

	I learned ways to assess whether the atmosphere in my after-school program promotes positive youth development.
	3.23
	0.66
	48

	Skills
	
	
	

	I try to make my program a place where kids feel comfortable in taking risks and expressing their feelings and opinions.
	3.63
	0.49
	46

	I use multiple strategies to form positive relationships with youth.
	3.54
	0.50
	46

	I show students I care about them by asking questions and providing encouragement.
	3.53
	0.50
	47

	I help youth to establish positive relationships with each other.
	3.52
	0.50
	46

	I create opportunities for youth to make decisions about how things in the program work.
	3.41
	0.54
	46

	I allow children to take a more active role in planning their activities.
	3.41
	0.58
	46

	I use engaging project-based activities which allow youth to be leaders.
	3.39
	0.58
	46


Lesson Planning                                                                                                                                                                                                                                                                                                                                      

Table 5 presents the average knowledge and skill ratings for the Lesson Planning workshops.  There were only two questions related to lesson planning knowledge, understanding the difference between a purpose and an objective as it pertains to lesson planning and learning strategies on how to evaluate an effective lesson plan.  Both items, on average, were rated slightly above agree.  
The highest rated area of skill in relation to Lesson Planning workshops that resulted from AU attendance was in learning how to create learning environments that accommodate the needs of all students.  As seen in Table 5, the remaining lesson planning skills, on average, hovered right at “agree.”
In comparison with ratings on the other AU modules, the knowledge and skill levels reported for lesson planning were somewhat lower.  It is possible this might be due to the fact that a large part of the workshop focused on goals and objectives rather than on creative approaches for creating lessons plans.  Given the current emphasis on ensuring that after-school supports content standards, more information on content standards would be useful.  It may also be helpful to share examples of diverse effective lesson plans as well.  
Table 5

Means of Knowledge and Skill Ratings for Lesson Planning Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge 
	
	
	

	I understand the difference between a purpose and an objective as it pertains to lesson planning.
	3.16
	0.71
	45

	I learned strategies on how to evaluate an effective lesson plan.
	3.11
	0.77
	45

	Skills
	
	
	

	I create learning environments that accommodates the needs of all students.
	3.16
	0.61
	43

	My lessons are more effective and go more smoothly.
	3.07
	0.63
	43

	I am able to write good lesson plans.
	3.07
	0.65
	45

	I can read my audience and set the tone for implementing my lesson plan.
	3.05
	0.75
	43

	I assess if a learning objective is accomplished using strategies based on performance, project assessment or self-evaluation.
	3.02
	0.64
	42

	I identify potential problems that may arise during implementation of the lesson plan and know how to resolve them.
	3.02
	0.67
	43

	I use content standards when writing learning objectives.
	3.00
	0.72
	43


Homework

Table 6 presents the average knowledge and skill ratings for the Homework workshops.  There were only two questions in the knowledge area of the homework workshop and, on average, participants reported learning ways to communicate effectively with teachers and parents much more than methods of creating effective seating arrangements.

The highest rated areas of skills resulting from attending the AU Homework workshop were in maintaining fairness and consistency when rewarding students, rewarding positive student behaviors rather than just focusing on the consequences for bad behavior, organizing supplies before homework time, and using different types of incentives.  In contrast, fewer participants used AU homework forms or provided academic centers for students to use when they finished homework.  It is encouraging that all of the homework items were rated between agree and strongly agree with the exception of the use of AU homework forms.  
Although this module is focused on improving homework time, the most developed skills resulting from attendance at this workshop were primarily related to behavior management.  While it is quite positive that these participants revised their approach to behavior management, to some extent, behavior management skills transcend the boundaries of homework time.  Given that behavior management is a key foundation skill for after-school program staff, it is possible that AU staff should consider taking the some of the behavior management content currently in the homework module and using it to develop a separate, three-hour AU behavior management workshop.  Then the homework module could expand on basic behavior management skills by teaching management strategies that are specific to the homework time.  This might strengthen the AU curriculum and allow more time in the homework module to cover coaching, academic enrichment activities like centers and collaboration with school staff and parents.  


Table 6

Mean Knowledge and Skill Ratings for Homework Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned ways to communicate effectively with parents and teachers about homework.
	3.32
	0.60
	59

	I learned strategies to create effective seating arrangements during homework time.
	3.07
	0.74
	59

	Skills
	
	
	

	I maintain fairness and consistency when rewarding students.
	3.42
	0.59
	59

	I reward positive student behaviors rather than just focusing on the consequences for bad behavior.
	3.41
	0.56
	59

	I organize supplies beforehand to make homework time as efficient as possible.
	3.39
	0.56
	59

	I use different types of incentives such as treasure boxes, raffle tickets, stickers, certificates, marble jars, etc.
	3.39
	0.69
	59

	I keep parents and teachers informed about what is going on with their children during homework time.
	3.36
	0.55
	58

	I can create and maintain an effective homework environment.
	3.34
	0.54
	59

	I use a monitor system to give students a sense of importance and responsibility.
	3.33
	0.66
	58

	I can set up a classroom monitor system.
	3.32
	0.57
	59

	I structure student time after homework completion.
	3.30
	0.57
	57

	I provide academic centers for students to use when they have finished their homework.
	3.10
	0.70
	57

	I use many of the homework forms provided by AU at my site.
	2.91
	0.81
	57


Elective Workshops

Math

Table 7 presents the average knowledge and skill ratings for the Math workshops.  The highest rated areas of knowledge resulting from attending AU Math workshops was in learning hands-on and engaging math strategies to use with students, followed by learning about content standards by grade level and understanding the linkage between state math expectations and how they can be incorporated into after-school learning.  Participants most strongly endorsed the math skill area of integrating fun, exciting and diverse math activities into after-school learning.  Participants rated using many of the math games (both indoor and outdoor) they learned at AU with students lowest in the skill area.

As seen earlier, math is one of the highest rated AU workshops.  It is possible that this is due to the fact that the workshop is highly interactive and gives participants the opportunity to see ways to make math more fun.  It is also possible that math might be an area of relative weakness for some after-school programs so the content being provided is new for most participants.  One very positive outcome of the math workshop was that most participants reported understanding math content standards by grade level and how these math content standards could be incorporated into after-school time.  Providing additional math activities or links to where such activities could be found may further encourage staff to integrate math into their after-school programs.
Table 7

Mean Knowledge and Skill Ratings for Math Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned hands-on and engaging math strategies to use with students.
	3.56
	0.51
	18

	I understand the linkage between state math expectations and how they can be incorporated into after-school learning.
	3.50
	0.51
	18

	I learned about content standards by grade level.
	3.50
	0.62
	18

	Skills
	
	
	

	I integrate fun, exciting and diverse math activities into after-school learning.
	3.53
	0.51
	17

	I ask mathematical questions to promote learning and conversation.
	3.41
	0.51
	17

	My math lessons are more effective in engaging and teaching students.  
	3.37
	0.50
	16

	I use many of the math games (both indoor and outdoor) that I learned with my students.
	3.35
	0.70
	17


Literacy

Table 8 presents the average knowledge and skill ratings for the Literacy workshops.  The highest rated area of knowledge resulting from AU Literacy workshops was in learning strategies to make reading fun and engaging while fewer participants learned the importance of the “Big Idea.”  In terms of skills, these AU participants most frequently reported including “read aloud” sessions in their literacy activities and delivering literacy lessons using an organized, structured format.  In contrast, fewer participants reported providing youth with a print-rich environment and in using the 5-finger rule to see if students are reading books at the right reading level.
Overall, these participants seemed to gain the most knowledge and skill in making reading fun for children which may be the most important thing to take away from a three-hour literacy training.  It is quite possible that the amount of time allocated for the literacy workshop is insufficient to effectively cover all of the skill areas assessed by the survey.  It is also possible that the low ratings on some of the items may reflect the fact that some after-school programs may not have access to libraries or materials to create print-rich environments or places to display them.  AU staff may want to consider creating an advanced literacy module to allow for better coverage of some of the specialized literacy practices and focus this module more on basic reading skills in the introductory workshop.  


Table 8

Means of Knowledge and Skill Ratings for Literacy Workshops 

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned strategies to make reading fun and engaging.
	3.35
	0.61
	17

	I know the components of an effective after-school literacy program.
	3.23
	0.44
	17

	I learned how to structure a successful Independent Reading Time (IRT) for my students.
	3.23
	0.56
	17

	I learned the importance of the “Big Idea.”
	3.18
	0.64
	17

	Skills
	
	
	

	My literacy activity includes “read aloud” sessions.
	3.41
	0.51
	17

	I can deliver a literacy lesson using an organized and structured format.
	3.23
	0.56
	17

	I use shared/buddy reading and/or guided reading.
	3.12
	0.70
	17

	In my interactive introductory activities for literacy lessons, I use creative activities like mystery boxes or pictures to get the youth interested in the story.
	3.06
	0.43
	17

	I facilitate group discussions about books we read.
	3.06
	0.56
	17

	I use a literacy board to display information such as schedules, student jobs, group promises, etc.
	3.06
	0.56
	17

	I use connection activities to link the books youth read with hands-on experiences.
	3.00
	0.50
	17

	I do a writing activity with youth at least once per week.
	3.00
	0.50
	17

	I use the 5 finger rule to see if students are reading books at the right reading level.
	2.88
	0.60
	17

	I provide youth with a print-rich environment by using their artwork, pictures, etc.  in the classroom.
	2.88
	0.70
	17


Science

Table 9 presents the average knowledge and skill ratings for the Science workshops, all of which had the same mean.  The science workshop was only presented at one AU and very few of the survey respondents had taken this class.  
Table 9

Means of Knowledge and Skill Ratings for Science Workshops 

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I know why it is important to teach after-school science.
	3.20
	0.45
	5

	I learned to connect science to other content areas such as math and literacy.
	3.20
	0.45
	5

	I learned how to teach science in an exploratory way.
	3.20
	0.45
	5

	I learned how to teach the scientific method.
	3.20
	0.45
	5

	I learned ways to introduce science lessons to students that are fun and engaging.
	3.20
	0.45
	5

	I learned the importance of having science lessons well planned out in advance before attempting to do them with students.
	3.20
	0.45
	5

	Skills
	
	
	

	I have written a successful, hands-on science lesson plan.
	3.20
	0.45
	5

	I have begun teaching science in our after-school program.
	3.20
	0.45
	5


Recreation

Table 10 presents the average knowledge and skill ratings for the Recreation workshops.  The highest rated area of knowledge resulting from attending the AU Recreation workshop was in learning about the importance of recreation in after-school programs and how to make recreation fun.  Participants were slightly less likely to report knowing the four best practices of a successful recreation program.  The highest rated area of skill for the Recreation workshop was in carefully structuring each of their recreation activities and in designing recreation activities to promote teamwork.  Overall, these participants did seem to learn ways to better structure their recreation time and to think about using recreation to build youth relationships and teamwork.  
Table 10

Means of Knowledge and Skill Ratings for Recreation Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned about the importance of recreation in after-school programs.
	3.39
	0.50
	18

	I learned how to make recreation time fun and safe.
	3.35
	0.49
	17

	I learned how to plan engaging, youth-focused recreational activities.
	3.33
	0.48
	18

	I know the four best practices of a successful recreation program.
	3.28
	0.46
	18

	Skills
	
	
	

	I carefully structure each of my recreation activities.
	3.35
	0.49
	17

	I design recreation activities to promote teamwork.  
	3.35
	0.61
	17

	I debrief students after every recreation activity.
	3.18
	0.64
	17


Technology

Table 11 presents the average knowledge and skill ratings for the Technology workshops.  The highest rated areas of knowledge resulting from attendance at AU Technology workshops were in learning about the process of movie-making and learning about object video lesson plans and how to tell a creative story in a short amount of time.  The lowest rated area of knowledge was in learning how technology can be a tool to get students and themselves’ involved in the community and understanding how filmmaking contributes to sequential thinking.  In terms of skills, participants were most likely to report they had learned that technology could be helpful in getting youth interested in learning, yet relatively few had used technology to conduct after-school projects.
It is not surprising that these participants rated movie-making and object video lessons highest given that these were the major focus of the technology workshop.  However, technology knowledge appeared less likely to transfer into actual practice changes in the after-school arena than some of the other AU offerings.  This may be because many after-school programs do not have access to technology or it may be that the workshop did not cover the many ways that technology might be used to make learning more engaging and innovative.  In any event, it is unlikely that the technology skills needed to actually implement a program in the after-school setting can be taught within three hours, particularly given the broad range of skill levels participants bring into the workshop.  AU staff may want to consider renaming the technology elective “movie-making,” introducing and allowing small groups to practice using different types of technology to enhance learning, or providing a number of technology lessons that participants could easily implement in their own programs.  It may also be useful to offer longer technology workshops to those entities particularly interested in integrating technology into their sites.


Table 11

Means of Knowledge and Skill Ratings for Technology Workshops

	Item
	Mean
	Standard Deviation
	N

	Knowledge
	
	
	

	I learned about the process of movie-making.
	3.31
	0.60
	16

	I learned about object video lesson plans and how to tell a creative story using an object in a short amount of time.
	3.31
	0.48
	16

	I understand how the filmmaking process allows growth in sequential thinking skills.
	3.13
	0.52
	15

	I learned how technology can be a tool for me and my students to get involved in the community.
	3.12
	0.50
	16

	Skills
	
	
	

	I have found technology helpful in getting youth interested in learning.  
	3.25
	0.45
	16

	I have begun to connect technology in fun and innovative ways to after-school learning.
	3.00
	0.65
	15

	I have used technology to conduct after-school projects.
	2.79
	0.80
	14


Ways that AU Trainings Changed the Way Participants Work with Youth


Forty-two (64%) of the 66 survey respondents answered the question regarding ways in which the AU trainings changed the way they work with youth.  As shown in Table 12, the most frequent response was that they learned general tips, lessons and strategies (N = 17).  Some of the comments included:

Although I've been working with after-school programs for many years, AU gave me a different way to look at certain situations.  I enjoyed my experience.  

Good ideas for academic content areas, homework hour and better ways to communicate with regular day staff.
I enjoyed all of the informational tools and practice what was given.  I look forward to attending the next training with more of my fellow co-workers that could benefit from the knowledge passed down.  Thanks for having this presentation.

I learned a lot of relevant information that will help me as a supervisor; also helped me with tools and ideas on having a quality after-school program.

Eleven (26%) participants commented on how they changed their practices regarding learning structure, behavior management and rules.  Some of the comments included:

The training opened my eyes and mind up to different ways of thinking about the benefits of rewarding good behavior compared to focusing on bad behavior.

Just learned different ways to implement structure in the program overall.  
It helped me learn important information about policies and procedures; about the difference between structured and non-structured activities.  I learned a lot of different recreational games for students.  I learned a lot of relevant information to take back to my program and implement.  

Nine (21%) participants made comments regarding the lessons they learned about youth development.  Comments included:

I learned many different things in AU, like how to understand and how to tell if a child has something in their life going on.

It taught me that we are an important part of the kid’s lives in both educational and social interactions.

I thought the way the staff interacted with the children was very positive.  I learned that we staff can make a difference in children’s lives.

Six (14%) participants made comments that attending the AU Training helped them to improve in a specific area.

I work for a Y, so I think it was great to see ideas we use reinforced.  I had never thought or heard of technology, such as movie-making, so our Y is looking into an arts program for kids doing movie-making because of that training I attended

I had never been exposed to youth development practices as a philosophy so that was quite enlightening.

Since math is my favorite subject, I found math games that would be fun for kids.
I learned how to do my lesson plans better.

Five (12%) participants said that they had personally benefited from attending AU.  Comments included “It helped me to get reenergized about working with children.  It pumped me up,” and “Attending the trainings reminded me of the importance of my job and gave me a sense of urgency to enforce some things that I had become complacent about.”

Less than ten percent of the respondents specifically said that the training and/or trainers were good, that they used AU documentation forms, that it had improved their communication with teachers and parents or that they had learned new techniques for supervising children.
I was amazed and reenergized by so much positive energy given by all of the presenters.  They were both knowledgeable and enthusiastic about our student’s safety and education.

AU changed the way I documented incidents, homework and behavior.  Overall, I feel the after- school program is more organized with the help of the tools of the AU training.


Better ways to communicate with parents.  
Group promises has helped my class obey the rules since they themselves came up with the promises.

Six participants made other comments that did not fall into the previous categories.  These comments included “Getting a copy of the Tribes book, however, a specific aftermarket Tribes book is desperately needed.  It isn't even covered in the book?!  After-school and normal school are not the same,” and “I actually didn't find it that informative.  I felt like I knew most of the information that they spoke about.”   


Table 12

Ways that AU Changed how Participants Work with Youth (N = 42)

	Ways AU Changed Participants
	Frequency
	Percent

	Learned General Tips/Lessons/Strategies
	17
	40%

	Learned Structure/Behavior Management/Rules
	11
	26%

	Learned Positive Youth Development Practices
	9
	21%

	Improvement in Specific Workshop Topic Areas
	6
	14%

	Benefited Personally 
	5
	12%

	Good Training/Trainers
	4
	9%

	Documentation/Forms
	3
	7%

	Learned How to Work Better with Teachers/Parents
	3
	7%

	Learned Bathroom Supervision Techniques
	2
	5%

	Group Promises
	1
	2%

	Other
	6
	14%


Suggestions for Changes or Improvements to AU Trainings

Twenty-nine (44%) of the 66 survey participants responded to this question.  As shown in Table 13, the most frequent response regarding suggestions for changes or improvements to the AU trainings was that nothing needed to be changed (N = 8) .  Comments included “Nothing; everything was not only fun, but it was also very informative,” “I think they were all great.  I especially liked that the people who taught the trainings were hands-on front line staff who live what they are teaching,” and “It was wonderful; job well done.” 

The second most common response was that more time was needed for the trainings

(N = 5).  Comments included “More time.  Our training was rushed and I believe there was a lot more the trainers would have liked to pass on to us, but there was not enough time,” and  “We rushed through the material for the policies and procedures trainings, so it was difficult to absorb.”   

Three participants stated that there needed to be more content in the trainings; “While I appreciated the group discussions and other people's ideas, I would have liked to have been provided with more information and resources from the presenters,” and “Less candy, more content.”

Three participants stated that there needed to be more AU trainings, for example, “Do more of them more often so we can keep up-to-date and learn new things,” and “I would’ve liked for more AU trainings to have been offered at the conference I attended.”

Three participants suggested specific things to improve a particular workshop.  These comments included “The lesson planning needs more activities, more hands-on,” and “I didn't get as much as I would have liked in the technology class because it wasn't really broken down as far as how to use the various programs.”     

Two participants suggested better presenters; “There were some inappropriate comments made in the child abuse training by a presenter.  The presenter apologized but said I was asked to apologize.  The comment had to do with catholic priests,” and “More veteran-experienced presenters.”


One participant each suggested that AU offer more advanced trainings for supervisors, that larger training rooms were needed, that grants should be provided so staff can be paid to attend and that AU trainings should address more rural situations.  


Table 13

Suggestions for Changes or Improvements to AU Trainings (N = 29)

	Suggestion for Change/Improvement
	Frequency
	Percent

	Change Nothing – Everything was Great
	8
	28%

	Time
	5
	17%

	More Content
	3
	10%

	More Trainings
	3
	10%

	Specific Comments for Improving a Particular Workshop
	3
	10%

	Improve Presenters
	2
	7%

	Other
	4
	14%


Participant Suggestions for Future AU Trainings

Twenty-five (38%) of the 66 survey participants responded to this question.  Three participants suggested that future AU trainings focus on special needs students, including a review of policy on inclusion of students with special needs.  Three participants suggested a future training on behavior management, for example, “more specific tools for working with kids who are consistent problems in the classroom; the class clowns, the popular boys and girls, and the socially awkward children who like negative attention.” Three participants also suggested that a future AU training be targeted more for middle and high school youth.  These comments included “How to engage the middle school age students,” and “building junior and senior high school programs from the bottom up.”  Three participants suggested more training on skills and tools that they can use for working with youth.  Comments included “More specific activities and how to play them,” and “Any training that will enlighten us in using skills to share with youth.” Three participants suggested that future AU trainings include parent/community/school involvement.  Comments included “Incorporating community partnerships/resources and increasing parental involvement,” and “Diplomacy and mediation skill-building with school administration, faculty and staff.”
Two participants suggested that student leadership be included in future AU trainings, for example “Developing student leadership components in after-school programs.” Individual participants made the following comments; “A second level of training for all staff that graduated from the first class,” “Strategies for working with Latino youth,” “How to document that activities follow state standards in an easy-to-write-up format for instructional aides who are part time,” “After-school Tribes for small programs,” “Operating without a budget.  Using recycled materials for program activities.  Thematic lesson planning,” “Arts and Science,” “Technology,” “I would like to attend the science training,” and “Cooking.”
Conclusions and Considerations

Given the overall ratings reported here, AU appears to have contributed to the development of a broad range of knowledge and skills that should result in better quality after-school programs.  In particular, these participants noted learning how to structure more safe after-school environments, to establish positive adult-child relationships, to positively manage children’s behavior and to monitor homework time.  All of these are essential components of high quality after-school programs (Miller, 2003; U.  S.  Department of Education & U.S.  Department of Justice, 2000).  In addition, participants gained knowledge and skills in specific curriculum areas, especially those related to promoting math and reading skills.  Having after-school staff equipped with these skills are crucial given the current educational emphasis on increasing children’s math and reading skills.  It also appears that, in general, participants also gained some knowledge and skills regarding recreation, technology, and lesson planning, which may have improved some of their work practices as well.  The findings related to these enrichment areas are somewhat encouraging given that providing structured, diverse and engaging learning activities have been identified as an important component of high quality after-school programs (Miller, 2003; U.S.  Department of Education & U.S. Department of Justice, 2000).  It also appears from the open-ended responses that a number of participants gained knowledge and skills in multiple areas, which they have been able to integrate into their own programs.


It is somewhat interesting to note that the study respondents were mostly supervisors (54%), given that AU is primarily conceptualized as training for entry-level after-school staff.  The fact that even supervisors reported benefitting from all of the AU trainings underscores the importance of providing such training to enhance the skills of after-school staff.  High quality staff is one of the most critical components of effective after-school programs (U.S. Department of Education & U.  S. Department of Justice, 2000) and it is unlikely that most programs have the resources and expertise to mount the broad range of training provided by AU.  Although supervisors were not necessarily envisioned as the primary consumers of AU, it may be beneficial, in the long run, since supervisors may be in more of a position to influence site practices, may be more likely to stay in the after-school area longer, and may train their staff in the practices they learned at AU.  


All the results presented here are quite positive, particularly since it was the first year AU was widely offered. However, these results should be interpreted with some caution.  While efforts were made to increase the participant response rate, only 28% of AU participants responded to the survey and there is no way of knowing how they differed from those who did not choose to participate in the study.  Gore and Anderson (1996) also reported a low response rate (31%) in their study of the effects of staff development on after-school staff.  It is possible that the low response rates were a result of the high turnover rates often found in after-school programs, however, future efforts to increase the response rates are warranted.


In summary, the overall rankings for AU were quite high particularly given the ever-changing curriculum and the fact it was the first year of implementation.  Although the curriculum has been revised, additional attention may need to be paid to strengthening the lesson planning and technology modules as well as revising the homework, literacy, and policy and procedures modules before the curriculum is finalized.  
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